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About this Essay
This essay has been written to promote conversations among educators within
Anglican schools within the Diocese of Sydney. It begins with a question to
which many different answers have been offered over the past three or four
decades: What is Anglican schooling? In his Isaac Armitage Lecture at the
Shore School in September 2009, Archbishop Peter Jensen asked whether there
was such a thing as Anglican education. In pursuit of the answer to this
question the Archbishop established a small think-tank called the Anglican
Education Fellowship which has now published a book: New Perspectives on
Anglican Education and a complementary website with a promise of further
electronic and hard-copy publications.
This essay begins with some observations on how Anglican schools describe
themselves to the general public as well as some observations of what
happens from day to day in some Anglican schools. It offers some
explanations for why the professed mission of some schools tends to occur
more at the margins than in the mainstream.
It asserts that for the Christian mission to be effective, it must permeate the
whole life of the school. The essay acknowledges some of the difficulties schools
have in mainstreaming an authentic, vibrant Christian approach to education
and argues for a deliberate, customised contextualisation of the gospel within
the contemporary culture of each school. How this is done will vary from school
to school. But one thing about which the essay is unequivocal is that the
changing curriculum landscape that is about to occur through the
implementation of the Australian Curriculum provides Anglican schools with a
great opportunity to provide all of their students with a relevant and authentic
biblical view of God, the world and themselves through quality teaching and
learning.
This essay is deliberately called a ‘discussion paper’. It is intentionally
provocative in order to generate robust discussion. It does not pretend to be
authoritative nor does it preclude alternate ways of contextualising the gospel.
It is not a ‘how to do it’ manual. It does not attempt to give definitive answers. It
raises issues and questions which we think are worthy of discussion and
debate within schools and school councils. It invites responses and welcomes
schools’ engagement with Commission staff.
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What is Anglican Education?
Or more simply, what is it about Anglican schools in this part of the world that
differentiates them from other types of schools? Readers of this essay will
probably have no difficulty in offering answers to both of these questions
based on their knowledge of and experience in working in one or more
Anglican schools. But for the general public there is no readily accessible,
definitive statement on what differentiates Anglican schools collectively from
government and other non-government schools.
The most accessible information to be found in the public domain is what
individual schools say about themselves on My School and their own websites.
The information on these sites is very much ‘school specific’ but if one looks at
enough Anglican school sites it is possible to draw some generalisations.
Most Anglican school websites in the Diocese of Sydney include the school’s
motto and something about its Christian mission. So, for example one comes
across mottos such as In Christ Alone, Understanding Through Christ, To Serve
Christ, For Christ’s Glory, and In the Light of the Cross. The mottos are frequently
complemented with statements like these:
o Christ our light is foundational to the life of the school.
o A love of God in Jesus and a love of the fullness of life.
o Educational excellence in a Christian context … endeavouring to provide
o
o
o
o
o
o
o
o

a learning community where students and staff pursue excellence and
lives are transformed for Christ’s glory.
Providing small classes with a Christian focus on community and care.
A school where the emphasis is placed on Christian values.
… high quality Christian education so they are equipped to make a
Christian difference in our world as graduates … values in exploring
Christ.
Christian faith is important to the life of our school. We encourage
students to value a spiritual view of life. They are encouraged to explore
and reflect on their own views as well as to consider Christian faith.
Our students are given the opportunity to develop spiritually, morally,
intellectually, physically, emotionally and socially.
The school has stood firm on its Christian foundations and has taught
and modelled Christian faith and practice whilst valuing students of all
faiths.
The cross is at the heart of our crest as it reminds us of who we are, a
Christian school with an Anglican tradition.
The School is committed to encouraging all students to embrace an
authentic Christian life. The source of our beliefs and values is the Bible
and the teaching and example of Jesus Christ. Our Christian faith
underpins the school’s educational philosophy and programs and the
school seeks to promote through education the message of Christ.
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Of course, the websites and prospectuses also refer to the schools’ academic
and co-curricula programs, their emphasis on high standards of behaviour,
pastoral care, their focus on leadership, service, citizenship and life-long
learning. It is right and proper that they highlight what they have to offer. Not
surprisingly, most of them make good use of words such as ‘quality’ and
‘excellence’. By and large, there is an overtness about their Christian or
Anglican foundation, their Christian purpose and environment.
A reasonable question to ask for anyone looking at the prospectus and website
of an Anglican school (or any school for that matter) is whether or not the dayto-day practice of the school reflects its published affirmations. How does the
Bible shape what the school does? How integral to the overall curriculum is ‘the
biblically based program of Christian Studies’ mentioned on the website? Is the
‘Jesus Christ’ referred to in the prospectus the same one described in Colossians
chapter one ‘in whom all things hold together?’ How does the traditional
teaching of the Church on the Trinity or the incarnation, death, resurrection,
ascension and authority of the living Christ impact on the pedagogy and the
purpose of the school?

Observations of Practice
In the Diocese of Sydney most Anglican schools retain the word ‘Anglican’ in
their name. The reasons frequently given for this is that the word ‘Anglican’
connotes a safe, balanced and respectable environment in which to have
one’s children educated. There is a perception amongst the clientele of some
Anglican schools that the teachers in Anglican schools are likely to be less
zealous about evangelism and Bible teaching than schools which include the
word ‘Christian’ in their name.
In most Anglican schools weekly or fortnightly attendance at chapel or its
equivalent is compulsory. Most Anglican schools employ one or more
chaplains to attend to the spiritual welfare of the students. Generally there are
mandatory lessons each week at least till the end of Year 10 in
Christian/Biblical Studies. For those students who seek further spiritual
nourishment there is generally an opportunity for them to meet voluntarily for
fellowship, prayer, singing and Bible study. In some schools these voluntary
groups generally known as Crusaders, or just ‘Cru’ attract a significant number
of students.
However, despite the conscientious delivery of these provisions by hardworking
and well-meaning staff, they are often perceived as being peripheral to the
main business of the school. They generally attract very little funding, they
receive a minimal allocation of time and the teaching qualifications required
of those who teach Christian or Biblical Studies are generally not as high as
what is required of those who teach other subjects. Rarely is Christian/Biblical
Studies regarded as an integral or central part of the curriculum.
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Frequently, what students are taught in chapel or Christian/Biblical Studies,
orthodox and important as it may be, bears little relationship to the formal and
informal learning that takes place every other minute of the week. By and
large, the teachers of mainstream subjects are unaware of what students are
taught in Christian/Biblical Studies lessons. With the best of intentions, schools
are attempting to deliver the laudable rhetoric reflected in their values,
objectives, mission statements and mottos with the least amount of time and
resources while their other objectives are pursued energetically for the majority
of the time.

Two Parallel Worlds
While it is generally not recognised as such, most Anglican schools promote
two parallel worlds and have been doing so for decades. In the absence of
complaints from parents, informed debate or serious inquiry, these two worlds,
sometimes referred to as ‘the sacred’ and ‘the secular’ continue to co-exist. Until
there is a realisation of the theological and educational ramifications of this,
this ‘great divide’ will continue to be the normal practice in most schools.
There are many different reasons for this, though not all of them necessarily
apply to each school.
Many schools operate this way because that’s the way they have always
operated. They’ve never been asked or persuaded to do otherwise. To be fair,
there are not many alternative role models on which to draw and individual
teachers who may have acquired experience doing things differently in
previous schools in which they have taught are often reluctant to challenge
the status quo in their current school.
Where teachers feel quite comfortable with current practice, whatever it is, the
incentive to do things differently is virtually non-existent.
It is often argued by teachers that they are under considerable pressure to
‘cover’ the content in Board of Studies syllabuses and that achieving such
‘coverage’ is critical for the maintenance of the school’s registration.
Notwithstanding the assumption made by some Board inspectors that faithbased schools will approach the delivery of the mandated curriculum within
the context of their faith, the way the curriculum is taught in many Anglican
schools is generally no different from the way it is taught in a government
school.
In some Anglican schools, it is suggested, though I am not sure whether it has
ever been tested, that parents will feel cheated and that enrolments will fall, if
the delivery of the curriculum or the programs of pastoral care are ‘shaped by
the Bible’ or coloured in any way by a biblical worldview. In some situations,
this also applies to what is taught in chapel and Christian/Biblical Studies
8

lessons. In these cases, the maintenance of the school’s perceived viability
appears to take precedence over its spiritual integrity.
Not many teachers in Anglican schools have been trained to think in a biblical
fashion about their teaching. Very few received any instruction in this during
their pre-service training.
At the same time, not all schools invest sufficient time and money in upskilling
their teachers to think biblically about the subjects, content and pedagogy
they currently deliver. More often than not, today’s school leaders themselves
through no fault of their own, have not had any experience in teaching from a
biblical perspective and therefore are not really in a position to equip their
staff to do so.
One of the reasons Anglican schools employ chaplains is to preserve and
manage the ‘spiritual dimension’ of the school (and all that that entails) so that
the remainder of the staff can manage the so-called ‘secular’ curriculum. The
suggestion that ‘regular’ teachers should think biblically or integrate their
pedagogy with a biblical perspective could, in the eyes of some, appear to
undermine the ‘special’ place of the chaplain in the school.
In those schools where the policy, as well as the practice, is to employ only selfprofessed committed Christians, it is often assumed that this practice is
sufficient to ensure that students encounter the Christian faith through the
daily example of these teachers. Certainly no-one wants to underestimate the
powerful influence which the lived-faith of a vibrant Christian teacher can
have on children and young people.
The cultivation of strong relationships is a very important part of
communicating the gospel, but unless these teachers help their students to
connect the biblical meta-narrative with the learning they experience in the
mainstream subjects and in the rest of their daily school life, the teacher’s
example will have only a limited impact. This in no way minimises the
importance of personal relationships, but simply highlights the importance of
articulating and connecting biblical truths to a student’s overall learning and
discovery of life.
The number of teachers in Anglican schools who have a mature
understanding of the biblical meta-narrative and applied or everyday
theology is not large. There is only a superficial understanding of the impact of
secularism, pluralism and the new atheism on children’s and adolescent
culture. Those who have a moderate grasp of biblical theology often have less
understanding of contemporary popular culture and vice versa, so that in
either case, they have a very limited capacity to effect a meaningful
connection between the two.
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Another reason is the perception that when teachers hear someone talk about
a biblical approach to education they associate it with the bizarre practices
they’ve been told teachers in some ‘fundamentalist’ Christian schools used to
employ in which each lesson was sprinkled with Bible verses in order to make
it ‘Christian’ or where only Christian material could be used in lessons. A
variation of this was the attempt by some conscientious teachers to squeeze a
‘Christian story’ into a lesson regardless of its relevance! Notwithstanding the
fact that most ‘Christian schools’ have moved a long way from these spurious
practices, the stereotype remains. However, despite the growing amount of
literature available on the subject, a more informed approach to the
integration of biblical principles with education is not explored.
While it’s not talked about very much, there is a perception among some
Christians, teachers included, that Christendom, with all of its trappings, is still
well and truly alive in Australia and especially in Anglican schools. I think
they mistake tolerance, politeness and middle-class respectability for the belief
that the majority of people still subscribe to the tenets of the Christian faith.
Indeed, it was suggested that in a recent survey between 60% and 65% adults
claimed to believe in God and had no problem with their children being
taught religious stories at school, but less than 4% of these same adults saw any
need to attend church or practise what Jesus taught in his sermon on the
mount.
In summary, notwithstanding the diversity and individuality of Anglican
schools, and despite the commitment and best intentions of principals,
chaplains and teachers, there is a noticeable disconnection between the world
of biblical faith and understanding (which schools want all of their students to
acquire) and the materialistic, individualistic world of contemporary society of
which every school, including Anglican, is a part. This disconnection is
frequently referred to as parallel worlds or as the sacred-secular divide (SSD)
syndrome.

What then should be the Goal?
In the context of their planning for continual improvement, schools should seek
to minimise (and over time, to eliminate) the false and unhelpful dichotomy
between the secular and the sacred domains of school life and create in their
place a genuine, coherent and integrated whole. That is to bring about and
nurture a culture in which a biblical theology and worldview underpins the
purpose and practice of all teaching and learning, pastoral care, leadership
and life within the school. Instead of occurring at the margins, a Christian
approach needs to permeate every part of the school. For the school, this
means an intentional alignment of all programs, policies and practices with
the laudable statements and aspirations promoted publicly.
The goal then is wholeness.
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Moving Forward to Wholeness
There is no magic formula, quick-fix or check-list. Every school is different. Every
school is at a different stage in its development. There is no ‘one-cap-fits-all’
strategy nor should there be.
Schools, however need to be intentional, for wholeness will not be achieved by
accident. Each will start from a different point. Some will find it easier and
more desirable to start at the macro-level and work to the micro-level over time.
For others, the starting point might be in an individual classroom. This essay
does not purport to offer blue-prints but rather ideas distilled from many places.
Some schools are making steady progress and most would say they have a
long way to go, but at least they have begun the journey and some are willing
to share their experience with others in association with the Anglican
Education Commission.

Seeing it as a Challenge rather than an Obstacle
It is easy to be overwhelmed by the analysis that has been described so far
and to instantly place further action in the ‘too-hard basket.’ That is a defeatist
approach and sells Anglican schools short. The better approach is to recognise
that achieving the goal of wholeness (and coherence) is a challenge to be
tackled creatively, energetically, systematically and bit-by-bit over a
reasonable period of time.
The challenge is not peculiar to Anglican schools.
At the macro-level, the SSD syndrome is just as pervasive in Christian schools,
Christian organisations and Christian churches including our own.
If we are honest, each of us is as guilty as the next in sustaining a dualistic
approach to life within our thinking, our working and our teaching.
Disinterest amongst even very godly Christians in the renewal of the mind, as
described by the Apostle Paul in Romans 12, is mirrored by a lack of
enthusiasm among many Christian teachers and academics towards growing
to maturity in Christ through the development of a Christian mind.
Much has been written about this phenomenon in Australia as well as in other
parts of the world. In some instances, it reflects a strong anti-intellectualism
promoted by twentieth century Evangelicals. In many instances, it reflects a
very truncated gospel that focuses primarily on personal salvation and the
individual’s well-being. It is this approach which has accelerated the
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‘privatisation’ of faith and what Mark Sayers (an Australian writer) calls the
pre-occupation even among Christians with ‘the horizontal self’ or what others
call ‘the self as project.’ In almost every case it is the result of a deficient
appreciation of God’s sovereignty and a failure to recognise the riches of a
whole-life gospel. Perhaps we need to be reminded of the words of Abraham
Kuyper that ‘there is not a square inch in the whole domain of our human
existence over which Christ who is sovereign over all, does not cry: Mine!’ Not a
square inch of our programs, subjects, policies and practices!

Recognising the Riches of a Whole Gospel Life
The antidote to this crippling phenomenon in our churches as well as in our
schools is to rediscover the riches of the whole-life gospel and to figure out how
to live it and to disciple others in it as well. Mark Greene reminds us that ‘we
should not under-estimate the profound impact a whole-life gospel orientation
can have on us as individuals, our churches, our schools and our collective
potential to make an impact on our society.’

Increasing Biblical Literacy
The teachers in our schools need a mature and up-to-date understanding of
the Bible and its interface with knowledge, learning and pedagogy. A Sunday
school hobbyist’s understanding of the Bible will not cut it with contemporary
students. Teachers need a firm grasp of biblical theology and doctrine and a
well thought-out and consistently lived out biblical worldview that is open to
scrutiny and challenge by the students and their parents, and by other staff. It
is unrealistic to expect teachers to acquire this understanding and proficiency
simply through regular church attendance. Not all clergy are equipped to
apply biblical teaching specifically to school pedagogy and it would be
unrealistic for us to expect them to do so. If it matters to the school it will require
a substantial investment of time and money. Goethe, not known for any
Christian sympathies, is quoted as saying: ‘we are shaped and fashioned most
by what we love’. This is a telling reminder of the importance we should place
on our love for and our obedience to Christ, the Lord of all things, including the
love of learning.
This is a challenge for all Anglican schools irrespective of the religious
composition of their staff. In schools where the majority of teachers profess to be
Christians there is as much need for substantial biblical teaching and learning
as there is in schools where a significant proportion of teachers do not profess
to be Christians. The Development Seminars offered to schools by the Anglican
Education Commission and presented to the whole staff on Staff Development
days by acknowledged experts in their field are a useful tool to meet this
challenge.
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Understanding Popular Culture
As difficult and painful as it may be, every adult who teaches or has an
influence over children and young people in an Anglican school needs to be
equipped to understand and connect meaningfully with the popular culture
that shapes students’ lives. The lived popular culture of an Anglican school is
not necessarily the officially desired or sanctioned culture. The lived culture is
materialistic, individualistic, self-centred, secularist and increasingly godless.
For an ageing cohort of teachers coming to terms with what attracts students to
such a culture may not be a pleasant task to undertake. There are no shortcuts
to cross-cultural understanding. But the cost of not doing so will be a widening
of the disconnection between adults and students and a further marginalising
of the gospel so far as the students are concerned.
Extending and deepening teachers’ understanding of the implications of
popular culture cannot be left to chance or to the predilections of individual
teachers. Christian and non-Christian sociologists and social commentators
alike are warning us about the ugly effects of this culture on our students. It is
for this reason that the Anglican Education Commission has contracted Dr
Justine Toh (from the Centre for Public Christianity and Macquarie University),
Dr Grenville Kent and Dr Mark Stephens (from the Wesley Institute), the Rev Dr
Michael Jensen and the Rev Dr Andrew Cameron (from Moore Theological
College) and others to present Development Seminars to the whole staff of
schools on understanding and responding Christianly to popular culture.

The Elephant in the Room
There are very good reasons why all staff in Anglican schools need to have a
mature and up-to-date understanding of the theology that underpins the
mission and purpose of their school. Because education is significantly about
developing credible relationships between teachers and their students
through which the students’ lives are impacted positively, there are compelling
reasons why teachers need to understand the culture in which their students
are immersed.
But from a Christian point of view, it is essential that the staff in Anglican
schools can contextualise the whole gospel in the culture of their students.
Bishop Lesslie Newbigin, writing in 1989, challenged the Christian educators of
his day to contextualise the gospel of Christ in the culture of the society in
which they lived and taught. At that time the term ‘contextualisation’ was
frowned-upon by some Evangelicals because of its association with liberation
and feminist theology. While it is a challenging concept, and in missionary
circles it is frequently referred to nowadays as ‘cross-cultural’ or
‘countercultural’ ministry, it is as old as the example of Daniel as God’s man in
Babylon in the 6th century BC. Daniel indeed is a great role model of someone
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who, in God’s strength, managed to be even more Babylonian than the real
Babylonians yet did not compromise his faith in the living God nor shirk from
connecting to the very pagan society in which he lived.

Contextualising the Whole Gospel
Contextualising has been described in various ways. Quite simply, it means
communicating the eternal and unchanging truths of the gospel in
understandable terms appropriate to the audience. It does not involve a
‘watering-down’ of God’s Word. It recognises that we are not yet eternal,
timeless a-cultural creatures. We live in a particular culture. We see the world
through a particular lens. In a school, the students represent a multiplicity of
cultural backgrounds and a variety of worldviews as well as different ways of
interpreting themselves, the world and what others teach them.
Contextualisation requires teachers to retain the nature of the truth and the
integrity of the message while explaining and applying it in the necessary,
unique or special ways that enable students to understand and respond.
It is not an end in itself but rather a tool, indeed a very important tool for
translating the changeless gospel into the current culture in which students
live. It is, by its very nature, a dynamic tool because the culture in which
schools operate is dynamic.
This, of course, is not a novel idea. Making the gospel known is far more
complicated in twenty-first century Australia than it was even a decade ago.
Fewer adults, let alone their sons and daughters, have a Christian orientation
or share a Judaeo-Christian ethic. The meaning of truths like ‘sin’, ‘grace’,
‘death’, ‘hell’, ‘reconciliation’ and ‘redemption’, to name but a few, cannot be
assumed. So when teachers want to communicate the gospel and deal with
categories like ‘God’, ‘Christ’ and ‘faith’, they need to know not just what these
words mean but how best to explain them to students who may never have
heard of them before. Knowing where to begin and how to explain the truth to
particular people are issues of contextualisation.
The Sri Lankan theologian, D.T. Niles put it this way:

The gospel is like a seed and you have to sow it. When you sow the seed
of the gospel in Palestine, a plant that can be called Palestinian
Christianity grows. When you sow it in Rome, a plant of Roman
Christianity grows. You sow the gospel in Great Britain and you get
British Christianity. The seed of the gospel is brought to America and a
plant grows of American Christianity. Now, when missionaries came to
our lands they brought not only the seed of the gospel, but also their own
plant of Christianity, flowerpot included! So what we have to do is to
break the flowerpot, take out the seed of the gospel, sow it in our own
cultural soil, and let our version of Christianity grow. (Quoted in King,
2001, p.8)
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Building Bridges
The late John Stott mentioned in many of his books the challenge faced by
Christians to ‘build bridges between God’s unchanging Word and an ever
changing world. They must not sacrifice truth for relevance nor must they
sacrifice relevance for truth but resolve instead, in equal measure, to be faithful
to Scripture and pertinent to today.’ (p.144 in I Believe in Preaching) In The
Contemporary Christian he described this double-listening as not only being
indispensable to Christian discipleship and mission but a fundamental
expression of love for the people with whom we live and work. Genuine
listening, he argued, involves understanding people’s needs, acknowledging
their fears, hearing their questions and demonstrating one’s love and
compassion for them. His challenge to his readers was that this doublelistening should not be just an occasional gesture but a characteristic posture.
This is very relevant for us in Anglican schools. We need to consciously
contextualise the gospel to the lived culture in our particular school. This
involves more than just transmitting religious information.
It means teachers have to be thoughtful about assumed knowledge. The
language and concepts used and the stories that are told need to be
appropriate not only to the developmental age of the students but to their
cultural outlook and experience. This is not a challenge just for school
chaplains and teachers of Biblical Studies. It is a challenge for teachers of all
subjects. Students’ spiritual development should not be limited to their Biblical
Studies lessons. Every student was created in God’s image and every lesson
needs to be part of the process of their growth as persons made to reflect God’s
glory, regardless of their religious stance at this time. The contextualisation of
the gospel is just as meaningful and important within an English, French,
Science or History lesson as it is in chapel and Biblical Studies.
Contextualisation of the kind discussed in this paper has implications for the
whole of teaching and learning. Some schools have begun to grapple with it
by developing their own Teaching and Learning Framework (a practice quite
consistent with the expectations of ACARA for independent schools).
Some have begun to re-invent their Biblical Studies teaching so that it becomes
an integrative force within each Grade or Year (some with the assistance of the
Livewire venture promoted by the Anglican Education Commission). Others are
exploring ways of co-ordinating students’ learning in Biblical Studies in, say
Year 9, with their specific learning in the other Year 9 subjects. Textual analysis
or the skills of critiquing worldviews learned in one subject can be applied to
different material in the other subjects. At the same time, this co-ordinated
approach makes all teachers of the Year aware of what students are learning
in Biblical Studies and vice versa. The exploration of God’s Word in Biblical
Studies enriches their exploration of his world and what it means to be human
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in other subjects. The expectation is that over time, this approach to education
will result in students’ acquiring a more coherent, holistic understanding of
God himself, his world and their place within it.

Curriculum as Opportunity
The requirement that over the next few years, all schools will begin to
implement the Australian curriculum within the respective state guidelines
provides Anglican schools with a great opportunity to construct a biblically
sound framework or curriculum scaffolding within which to give the various
Board subjects both meaning and coherence. I am not talking about
developing separate or alternative syllabuses to those issued by the Board of
Studies. Quite the contrary. What I am talking about is a school-developed
framework to give coherence and overall meaning to the mandated
syllabuses which is congruent with the intentions of ACARA for implementing
the new curriculum landscape. Of course, Biblical Studies, however it is
constructed in the school, should be a significant part of this overall framework.
My colleague Ruby Holland, whose special interests include the study of
knowledge development and the exploration of the relationship between each
of the school subjects and God’s big story or meta-narrative summarised in
Creation, Fall and Redemption, offers the following seven suggestions to assist
secondary teachers to develop a framework for their teaching subject:
I.

Beginning with one’s basic orientation to the subject, do we view it as
a human product of our rich culture, yet fallible and evolving? Or do
we hold the discredited view that claims knowledge is value-free and
universal rather than historically and culturally situated? Don Carson
helpfully explains: Human beings may know objective truth in the
sense that they may know what actually conforms to reality, but they
cannot know it objectively, that is, they cannot escape their finitude
and their fallenness, and therefore the limitations of perspectivalism,
and thus they cannot know anything completely or from a neutral
stance. (Carson, 2008, p. 101)

II.

It follows that subjects can be placed on a continuum of objectivity/
perspectivalism, according to the impact of these aspects on
knowledge development within the subject. For example, Maths
would occupy one end and Religious Studies the other end of the
continuum. So where does this subject fall on this continuum and is
this explained to the students in a meaningful way?

III.

What have humans determined to be the nature of this subject, its
content, methodology, purpose, limits and so forth? Is this taught in a
metacognitive way? For example, in Visual Arts, do students explore
why art galleries are spoken of as the new cathedral?
16

IV.

Does the subject promote a particular set of beliefs about
God/human beings/knowledge through its nature? For example, the
belief of classical philosophers in the rational order of the universe, as
reflected in Maths or a belief in ongoing human progress in History?
If so, how do we guide our students to explore this aspect of our
subject including biblical perspectives for consideration?

V.

Have we allowed secular educators to set in place the paradigm for
teaching this subject? For example, Kirsten Birkett makes a powerful
argument for the impact of Huxley’s atheism on Science teaching. If
so, how do we program for the inclusion of the missing aspects?

VI.

How can we better anchor this subject in the objective reality of a
world whose meaning is found in Christ? If Christ holds all things
together then where does this subject fit in God’s big story of the
universe as seen in Christ? What are the links with other subjects and
with the Bible as God’s living Word in particular? For example, as one
version of the Bible’s metanarrative, how can we align the subject
History with Creation, Fall and Redemption? Further, can we set in
place a curriculum framework which supports the promotion of this
worldview?

VII.

Are there some pedagogical or assessment approaches which are
more appropriate for our subject, context and perspective on people?

A Distinctive Pedagogy
One of the many exciting outcomes so far of the deliberations of the Anglican
Education Fellowship created by the Archbishop to address the issue of what is
Anglican Education is the fresh realisation that it is educational pedagogy
that ultimately gives shape to the very nature, climate and culture of a
classroom or school. It is by changing pedagogy that we are able to create a
distinctively Christian approach to education and schooling. It is the teacher’s
pedagogy that gives shape to the learning communities teachers create,
whether deliberately or unknowingly. (Cairney, p.60)
The pedagogy that Professor Cairney is referring to embodies ‘the art and
science of teaching. It includes the teacher’s strategies and style of instruction,
the teacher’s knowledge and beliefs and the goals that shape their actions.’
(ibid. p 59)
Teasing this out is yet a further example of contextualising the gospel within
each interaction between teacher and students.
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Transformational
Although the language they use varies greatly from school to school, most
Anglican schools have an expectation that the lives of their students will be or
will have begun to be transformed during and as a result of their participation
in the school. This does not necessarily mean that every student who enrols in
the school will graduate as a committed Christian but it is hoped that during
the course of their schooling each of them will have been positively and
meaningfully exposed to God’s Word through effective contextualisation. This
is more likely to occur if their encounters with the gospel are relevant and
occur throughout their studies rather than just at the margins. That means
investing in a Christian approach to education throughout the whole
curriculum and not just in Biblical Studies lessons and weekly or fortnightly
chapels.
In Romans 12:2, the Apostle Paul urges his readers ‘not to conform any longer to
the pattern of this world but to be transformed by the renewing of your mind.
Then you will be able to test and approve what God’s will is – his good,
pleasing and perfect will’.
The Christian mind to which Paul refers is not a mind focused specifically on
Christian or religious topics, but a mind which is thinking about everything,
however apparently ‘secular’ and doing so ‘Christianly’ or within a Christian
frame of reference. It is not a mind stuffed full with pat answers to every
question, neatly filed as in the memory bank of a computer. It is, rather, a mind
which has absorbed biblical truths and Christian presuppositions so
thoroughly that it is able to view every issue from a Christian perspective and
so reach a Christian judgment about it – ‘taking captive every thought to make
it obedient to Christ’ (2 Corinthians 10:5).
In this vein, Dr Michael Spence, Vice-Chancellor of the University of Sydney,
speaking to teachers, principals and school council members at a service to
celebrate Anglican schooling held in St Andrew’s Cathedral in September
2010, asserted that ‘an Anglican school should be a place where three
questions are continually being explored and wrestled with and argued over
and very carefully thought through: ‘What’s the point of being a Christian?’,
‘How do I live as a Christian?’ and incredibly importantly, ‘How do I bring all I
am learning about the world at school in my academic studies, and my faith
together?’ If an Anglican school is not a place where these questions are
encountered as a Christian mind is formed, its students do not continually have
the sense that there is more to know of, and understand about God than they
yet do, then there is little reason to have Anglican schools at all.’
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Conclusion
I began this essay by asking the question: what is Anglican education?
For most people, Anglican education today is what students attending an
Anglican school experience. I have suggested that for many students they may
never recognise the claim of Jesus Christ upon their mind, their heart and their
body because consideration of the Bible and the elements of a mature faith
have been so marginalised or disconnected from the rest of their learning.
Sometimes the disconnection occurs because a conscious attempt has not
been made to secure coherence and meaning among the disparate
academic disciplines and what is taught in chapel and Biblical Studies.
Anglican schools are well positioned to deliver a genuine Christian approach
to education that is far richer than their secular counterparts.
We have been entrusted with a significant responsibility to communicate and
explain the whole counsel of God to the students in our schools, and through
his grace, he has given us the time and the opportunity to do so. We squander
that trust and presume on his grace if we fail to communicate a whole-life
gospel to our students. Contextualisation is a tool through which we can make
the gospel intelligible and relevant to contemporary students.
Contextualisation does not happen by osmosis. It has to be intentional. It is
costly but the price for not doing so is even higher.
We fool ourselves if we think we can do any of this without persistent prayer
and the empowering of God’s Spirit.
The staff of the Anglican Education Commission counts it a privilege to partner
with schools in addressing this important challenge.

If, after having read this essay, you would like to discuss with one of the
Commission’s staff, ways in which the Commission might be able to facilitate
constructive discussion and action within your school or school council or assist
with a school-based project designed to achieve wholeness, please contact us
at info@edcomm.org.au
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