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This Discussion Paper is the second in a series produced by Anglican EdComm as a tool for
assisting teaching staff in Anglican schools to engage in an intelligent and thoughtful way
with the emerging components of the new Australian Curriculum. We are indebted to
Ruby Holland for the thoroughness in which she has researched and written this paper
and we look forward to receiving equally thoughtful and constructive feedback. We don’t
pretend that this paper has addressed every issue but we are pleased to share it with you
as a conversation starter and as a trigger for further reading and thinking.
Many of the ideas discussed in the paper are not peculiar to teaching and learning in
History. At the same time, we believe that 'Exploring teaching and learning in Science with
the eyes of faith' is a challenging a place to continue a series that will address teaching
and learning in Mathematics, English, Science and Personal Development, Health and
Physical Education.
In this paper Ruby acknowledges that in Anglican schools ‘education is seen as nothing
less than the intellectual, spiritual and moral formation of students as created beings of a
loving and holy God.’ The theme of formation features often as does the challenge for all
of us who teach to see the rituals and routines of our subjects with the eyes of faith.
This Discussion Paper will introduce you to writers, researchers, questions and issues
which you may never have considered. We trust that it is a stimulating experience for you
and for the community of practice with which you are involved.

Dr Bryan Cowling
Executive Director
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Ruby Holland has been a teacher in government and independent schools for over forty
years. She was formerly the Principal, and later the Assistant Principal: Curriculum at St
Paul’s Grammar School, Cranebrook where she developed her ideas in the context of a
Christian grammar school. She has a Master’s degree in education from Newcastle
University and has lectured in a Bible College. Her educational interests include
internationalism in education, leadership and subject-based Christian scholarship. She
interacts frequently with other Christian scholars around the world. She is a member of
the Anglican Education Fellowship and is contracted by Anglican EdComm to promote an
approach to education which advances the ethos of Anglican education.
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Teaching in an Anglican school is a rewarding experience, supported by centuries of
tradition in academic excellence and pastoral care, focused on a clear vision of ‘the good’
and what it means to live what is referred to as a ‘good life.’ In the Anglican community, it
is the Bible that gives us that vision, characterised as ‘wisdom.’ And so it is in Anglican
schools that education is seen as nothing less than the intellectual, spiritual and moral
formation of students as created beings of a loving and holy God. The routines and rituals
that are practised in the community are crucial to such formation with the student
developing a certain orientation toward the world1 through the community’s practices.
While this understanding of formation is largely uncontested, its application is often
restricted to activities outside the classroom of the mainstream subjects. However, such
student-forming practice is not restricted to the more obvious Christian celebrations; it
can also be seen in the routines and rituals of the subjects we teach and of our
classrooms. As well as the personal characteristics of the teacher, two areas then become
of major importance for faith-based schools:



scholarship related to each subject and
teaching and learning within each subject.

Supporting Anglican practice that is formative of students intellectually, spiritually and
morally requires us to examine these two areas in some depth. Although we will be
incorporating ideas that are essentially theological, they are done in a spirit of what Alan
Jacobs refers to as ‘kerygmatic theology,’ ‘governed by Christ’s commandment to
proclaim the Gospel rather than by the natural impulse to argue and justify’2.

If we accept the premise that scholarly practice in our subject is characterised by certain
virtues (habits and dispositions oriented towards a certain understanding of the good3)
then we need to evaluate such from the perspective of our end goal: the Christian vision
of life lived well. This is often more than, and occasionally opposed to, the vision
projected by our subjects. As such it presents a rich opportunity to explore in depth the
issues that lie at the heart of all subjects, issues that are contestable yet of vital
importance for lifelong learning.
1
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For it is now widely recognised that each subject comes with a particular paradigm for its
practice: rules that govern its content and methodology, rules that students are socialised
into in our classrooms. These rules are expressed in routines and rituals as we study and
practise the subject. Think literary criticism in English as a routine or the scientific method
as a ritual. These routines and rituals in our subjects remain largely unexamined in our
teaching. They often simply form an unarticulated ‘social imaginary’4, to use Charles
Taylor’s term, a pre-cognitive ‘understanding’ rather than ‘knowledge.’ The myth that any
construction of a discipline can be neutral and value-free is now being questioned in the
mainstream literature. See for instance critique of the Australian Curriculum Mathematics
Syllabus5. At the heart of every subject’s rules and practices are belief-based
understandings of people and knowledge, (beginning with the existence of God) that are
both foundational and formative. To the extent that they remain unarticulated they retain
their formative power.
The story or sustaining myth of Science, for instance, appears in the media at least to be
one of human conquest of the environment, minus any external creative or sustaining
influence. A simplistic understanding of the scientific method understands that it is
performed almost ritually to determine what is true about this world. For many students,
the pre-cognitive understanding presented to them is that this practice is the means to all
reliable truth. All else is personal taste. The challenge for teachers of Science, as for all
teachers in Anglican schools, is to encourage a study of the natural world within a
Christian framework of understanding: a Christian ‘social imaginary’ which has the
capacity to captivate the heart and mind of students.
Although the social imaginary may function at a pre-cognitive level, the Christian faith is
not irrational. Bible-based Anglican theology provides us with a strong set of ‘control
beliefs’6 with which to critique the social imaginary behind subject paradigms as well as
theorise and embrace their rich contribution to human life. The Christian life involves
ongoing listening to God speaking through His word and responding with faith to His
precepts, vision and purposes. This includes His redemptive and renewing purposes in
relation to the creation and our creation mandate as culture-makers. We will often find
ourselves agreeing with those who come from a different foundation of beliefs because
God in His mercy has extended common grace to all people to access truth. However,
humankind, as Romans 1 tells us, tends to distort the truth about His world, preferring to
leave the Creator/Redeemer out of the picture. With the eyes of faith we see that God is
the ground and source of all truth, wherever it is found; but that we need to be discerning
in relation to any truth claims.
4
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In undertaking to uncover and critique the beliefs on which our subject’s paradigm is
based, we are taking seriously the three-pronged emphasis of Anglican education:
intellectual, spiritual and moral. But in the process, we may be tempted to give undue
weight to the role of perspective, particularly what has been termed ‘a Christian
perspective’ or ‘the Biblical worldview.’ Where does this leave the role of ‘facts,’ the
traditional body of ‘universal truths’ that teachers used to be able to transmit to students
with confidence? In describing the act of knowing, some writers7 have indeed highlighted
human perspective and interpretation in our knowing at the expense of traditional
objectivity. Don Carson provides a more nuanced view,
‘Human beings may know objective truth in the sense that they may know what
actually conforms to reality, but they cannot know it objectively, that is, they
cannot escape their finitude and…their fallenness, and therefore the limitations
of perspectivalism, and thus they cannot know anything completely or from a
neutral stance.’8
Note the role of belief even in this statement. Carson’s control beliefs about the nature of
humanity (able to access truth, yet sinful, finite) lead him to emphasise the limitations of
human knowing. On the other hand, his (assumed) control belief in a creator God leads
him to affirm that truth can be known. If the development of our subjects involves such
complex knowing over time, then they are imperfect, more or less objective human
interpretations of reality. They are indeed humanity’s glorious, fallible attempt to impose
a pattern on the universe in response to their experience of it. The disciplines empower us
to construct meaning and develop a worldview to guide our day-to-day living in a
bewildering cosmos.
However, we do well to consider that the disciplines are but one aspect of our meaningmaking, albeit a dominant one for schools. J.K.A. Smith claims that much of the
orientation that influences our interpretation or perspective is operative at a
subconscious level…what he calls ‘the adaptive unconscious.’9 At this level, as stated
earlier, social institutions are crucial in their contribution to worldview, in the way a
student orients himself to the world. The whole context of the school therefore deserves
thorough evaluation for its concrete formative influence on students. However, the focus
of this paper remains on the unarticulated formative aspects of the disciplines.
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So what does this have to do with our classroom teaching? If the subjects we teach are
human constructs, interpretations based on contestable beliefs and commitments, then
we have the responsibility to teach our students how to explore these values and
perspectives after having done so ourselves. We need to do so in full knowledge of the
formative power of the practice of our subject for developing a view of and orientation to
the world. The rituals and routines of our classroom, including the enacted curriculum,
will help socialise students either into becoming critical and discerning thinkers in relation
to our subject, or leave them as possibly unreflective practitioners, with a truncated
understanding of both themselves and their world.
As intimated in the above quote from Carson, such subject-based interpretations cannot
be arbitrary, as their truth must be tested for the closest possible agreement with reality;
but they are nevertheless products of human beings who inevitably bring their beliefbased perspectives and valuing to that enterprise. We do our students a disservice if we
teach our subjects as if belief-based perspective has no role in them because those
unarticulated beliefs are intellectually, spiritually and morally formative of our students.
To explore them is both to deepen their knowledge of the subject and to give to students
an active, choice-based role in their own formation.
This is especially the case given that the disciplines upon which our subjects are based
originally formed part of a modernist structure for organising knowledge and giving
meaning to the world. Unrestrained modernism, with its overdependence on the scientific
method for the justification of knowledge, tends to act as a secularising influence on our
subjects. Modernist explanations of telos tend to limit it to the material world.

It should be noted at this point that any exploration of contestable areas should be done
in a spirit of humble inquiry and with respect for differing viewpoints. A didactic pedagogy
is not suited to the development of the capacity to analyse and critique subject areas.
Such didactic approaches have often accompanied what may be termed ‘pseudointegration.’10 Such attempts in the past have variously involved the construction of
completely alternative program of teaching and learning, proof-texting with
decontextualised Bible verses, the artificial insertion of values education into the subject
or the didactic delivery of a set of doctrines as ‘the Christian worldview.’

10
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In avoiding such artificiality, the easy solution appears to be to restrict our thinking as
teachers in Anglican schools to pastoral and relational aspects of teaching. But this in
effect hands formative power over to the unarticulated paradigm of the subject, as we
have explored above. It also wastes an opportunity to demolish the false
understanding of knowledge that pits facts against faith, objectivity against values,
science against religion, mainstream subjects against Biblical Studies. And it denies an
understanding of all our educational practice as inevitably focussed on a particular
formative narrative of the life well-lived.
Modelling the Biblical picture of the good life in our pastoral and relational roles as
teachers is of course important. However, Nicholas Wolterstorff (Emeritus Professor
of Philosophical Theology at Yale) points out the necessity for an interplay of
modelling and carefully planned teaching,
‘To be truly effective in cultivating dispositions, modelling needs the support of
articulated thought. If teaching justly is to be effective as a model it needs the
support of a conceptual framework for thinking about justice’.11
By far the best option for those of us involved in Anglican schooling is to adopt a
scholarly approach to our subject, using a process recommended by Christian scholars
for genuine integration, constructing an appropriate ‘conceptual framework.’ David
Wolfe suggests three aspects specific (integral) to each subject as fruitful for
investigation in the classroom:




Presuppositions on which the subject is based—eg. The assumption that human
beings can be completely accounted for in terms of their biology.
Value commitments, both explicit and tacit of the subject—eg. The value of
empirical evidence or logic.
Results of study of the subject, set within the context of the Big Picture—eg.
Deconstruction considered as a form of literary criticism that supports postmodern
views of life.12

Another approach to integration involves exploring the relationship of the disciplines to
one another and especially to that of theology. Major ways of doing this have been
termed:
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 Complementary, whereby each discipline is seen to tell a different story, needing
the other disciplines to provide the most comprehensive picture of the world and life.
 Dialectical, in which ‘authentic Christian commitment’ is used in sorting out what
knowledge is genuine and vice versa.
 Reactive, in which problems are considered from a Christian perspective whenever
encountered.13
In the second section we will be exploring the subject using elements of both these
approaches as a stimulus for programming from a Christian perspective. Before we
consider this, however, we need to explore the relevance of this approach to the current
context of Anglican education, namely the National, or Australian curriculum.

The Australian Curriculum seems to acknowledge the formative power of a curriculum
narrative. One of the broad learning outcomes of the K-10 Curriculum Framework is:
‘develop a system of personal values based on their understanding of moral, ethical and
spiritual matters.’14 To explore further possibilities beyond what they encounter in media,
students need to know what it means to be a creature of God, and the implications that
flow from this understanding of the importance of the spiritual. As the Australian
Curriculum Framework does not include any ‘religious’ subject, it follows that the
development of personal values would arise in the context of the ‘mainstream’ subjects.
The danger of allowing this to happen without developing a discerning critique that is
directed towards a particular goal of a good life is illustrated by recent surveys conducted
by Notre Dame University in the U.S.15 They found that 18 to 23 year olds emerged from
13 years of secular education with little capacity to critically evaluate social, cultural and
lifestyle issues. The emerging adults had been socialised into self-centredness,
consumerism, promiscuousness and secularism. The majority was unable to think through
issues ethically; only a minority saw the relevance of a reasoned faith to the rest of life.
Where they espoused faith, God appeared relevant only when there were problems and
His chief role was to ensure comfort and happiness, which He was generally seen to issue
according to the ‘good works’ of the recipient. Faith was thus characterised as ‘moralistic,
therapeutic deism.’
Few doubt that young adults in Australia, partly the product of our schools, demonstrate a
similar pattern. For example, the National Assessment Program found in 2010 that in
13
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Civics and Citizenship half of students at Years 6 and 10 did not reach proficiency level in
relation to the values, attitudes and dispositions of the Melbourne Declaration.16 Both
modernism and postmodernism have done their work well in promoting consumption as a
meaning-maker and digital technology as identity. Such an approach breeds human
autonomy and hubris in science, technology and economics with a subsequent
marginalising of a biblical understanding of virtue and value. And whether our students
have a faith commitment or not, we should be concerned to support their moral and
social as well as intellectual development and this from a Biblical understanding of a life
well lived.

Given Smith’s alarming assessment of youth, the limiting of student consideration of
major existential, life-shaping questions to Biblical Studies does not seem particularly
helpful as this subject is often marginalised, if only in students’ minds. The rituals and
practices of the scholarly communities involved in our subjects have by and large excluded
consideration of the belief-based foundations of their discipline as if they are not relevant.
Charles Taylor claims this is a quite deliberate strategy of those who have developed the
disciplines.17 In particular, they have rarely included consideration of what a subject is.18
Schools by and large have copied this approach, teaching mostly the practice of the
subject, when it is of major interest to people of faith to explore the nature of each
subject.
In thinking about what a subject is, students are potentially confronted by the big
questions that actually lie at the heart of all teaching and learning: ‘Who are we? What is
our purpose? Is there a God? What is truth? How can we know anything at all? If there is a
‘good life’ how can we attain it? How do all my experiences fit together?’ The Australian
Curriculum documents are full of references to students developing both their identity
and their understanding of the world. See for instance the proposed syllabus in ‘The Arts’
for its descriptions of the stages in terms of teaching and learning needs.19 As surely as
these are the concern of the Australian Curriculum, they are of Anglican schools
purposefully planning for student formation.
Indeed, Trevor Cooling claims that the ‘process of discovering meaning and judging
significance is essentially what education is all about…(it) characterises what it is to be

16
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human.’20 This framework of meaning, driven by beliefs is what enables scientists as
varied as Dawkins and Lennox to make sense of both science and their world. And
although students will engage with such questions in Biblical Studies, these questions
should also arise in their proper context in the process of inquiring about the ‘what’ of the
subject. The belief issues that are at the heart of each subject need to be purposefully
programmed for consideration. We will explore how this might be done in the second
section.

Considering the nature of a subject should lead to professional reflection on where that
subject fits within the curriculum framework as all teaching and learning is presented in a
framework of some sort. Whether curriculum developers acknowledge it or not, all
frameworks are, in their educational values, ultimately based on foundational beliefs
about God, people and knowledge. It is these that they promote as they bring their
educational values to selection and implementation of the various components of the
framework. It is a specifically Anglican approach to emphasise that our subjects explore a
unified creation that is imbued with rich meaning from the Creator. We do not impose our
meaning on creation, but seek to uncover it and portray it as truthfully as possible.
Neil Postman has suggested the need for such a framework by referring to the inevitable
service of ‘gods’ by education.21 Postman’s gods are essentially narrative-based accounts
of reality such as technological progress or perhaps Anglican Christianity. These narratives
give a unity and explanatory framework to learning that supplies students with meaning,
motivation and a map to live by. Anglican schools are intentional about the promotion of
the Christian story, the gospel of Jesus Christ as Saviour and Lord of all creation, the one
true God. The challenge for Anglican schools is to develop meaningful approaches that
affirm the Christian story in every aspect of its functioning, including the curriculum
framework.
A secular example of how this might be done in the curriculum offering can be seen in the
IB Diploma, which is structured around an integrating core in the framework. Theory of
Knowledge is the integrating subject of the diploma, considered within the individual
20
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subjects as well as in a discrete subject. A values-challenging service component and an
extended essay are also included in the core. If Postman provides a philosophical and
moral raison-d’etre for a meaningful curriculum framework, the IB Diploma provides a
pedagogical justification based on research into teaching and learning as a responsive
construction of meaning.
In an Anglican school the core would comprise some form of Biblical Studies, taught so
that students are encouraged to go beyond the framework itself to consider the unity and
meaning of creation in Christ. Ideally this will provide the core of the curriculum and be
seen so by the students. Biblical Studies should be prior to any of our other subjects.

If Biblical Studies/Theology provides the core integrating frame and the explanation for
our subjects, conversely, the subject areas need to address key theological questions that
are integral to them for they make a powerful contribution to the meta-narrative of the
curriculum. This is the lesson of the IB Diploma where Theory of Knowledge went from
just a discrete subject to being a mandatory aspect of every subject syllabus. The
approach may involve challenging thinking, yet is vital to the presentation to students of a
coherent framework for their learning and their subsequent formation.
It should be noted once more that setting student learning within such a framework,
providing a big story with an exploration of big questions within the subjects, is not to
impose Anglican beliefs on students, but to empower them to investigate the truth claims
of all forms of knowledge, not just ‘religion.’ Only by doing so will they truly understand
their world. Teachers College, Columbia University reports on the proceedings of a
conference, ‘“Children are constantly engaged in making sense of the world,” said
Annemarie Palinscar, Jean and Charles Walgreen Professor of Reading and Literacy at the
university. The work of teachers is to “influence this sense making” by asking wellconstructed questions, suggesting things that students should notice, and providing
students with tools – both physical and cognitive – that support learning.’22
Further, this approach is in sympathy with the 21st Century educational emphasis on
meta-questions. For example, the Board of Studies in incorporating the Australian
Curriculum into its K-10 Science Syllabus, states: ‘Knowledge, understanding, skills, values
and attitudes derived from the cross-curriculum areas will be included in Board syllabuses,
while ensuring that subject integrity is maintained.’ Theologically-loaded areas such as
Critical and Creative Thinking, Ethical Understanding and Sustainability and Environment
must be programmed in all subjects. Theological ‘big questions’ are foundational to each
22

http://www.tc.edu/news.htm?articleID=8643 accessed 8th August, 2012

15

of these areas and thus find a natural place in subject programming in the 21st Century.
Students, thirsty for meaning in a world seemingly devoid of hope, can thus be
encouraged to develop a coherent and sustaining worldview while being academically
stretched.
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Before we begin to explore the subject of History it is important to reassert five
assumptions that have been outlined in one form or another in Section One.

Anglican tenets hold to the revealed authority of Scripture in its meta-narrative,
propositions, principles and character as the living Word of God. It follows we need to
allow God to speak to us through His Word if we are seeking guidance in educating in the
Anglican tradition.

That is, Bible-based beliefs will exclude some answers to the knowledge issues inherent in
the subjects; but apart from those, there will be much scope for differing approaches.
Often there is no one simple biblical answer, but many questions that are worth exploring
for their contribution to student critical thinking, discernment and meaning-making.

These are often referred to as comprising a person’s or a culture’s worldview and are
essentially theological and contestable. The existence and nature of God, what it means to
be human and knowledge and knowing are all areas depending on reasonable belief for
their answers.23 For teachers in an Anglican school, these should be based in turn on the
Christian Scriptures. These answers form contestable assumptions that impact to a
greater or lesser extent on the foundations, content, methodology, resources and
pedagogy of each subject. This is not the place to explore those presuppositions in detail,
but to indicate that the Bible is the starting point for the development of criteria by which
to evaluate the components of each subject. Christian scholars have especially focused on
the importance of understanding humanity from a biblical perspective.24
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This formation occurs through the virtues (habits and dispositions) of the subject as
practised by its scholars (including the teacher!) It has moral, social and aesthetic aspects,
as well as cognitive. It cannot be completely neutral. The question is not whether but how
each subject helps form students. The answer should, of course, be in alignment with the
Anglican school’s values and aims for students.

St. Bonaventure states, ‘every form of cognition is theology’s slave,’ by which he meant,
‘Theology, which is reasoned discourse about that God who is the Lord, provides both the
frame and the explanation for all these particular forms of learning’25. Theology is prior to
the other disciplines and as such it can helpfully question and interact with those
disciplines.

25
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In the light of the above assumptions, it is helpful to set a foundation for programming in
the interaction of theology with the discipline of History. The following are suggested as
key questions in which theology plays a central role. Philosophers and theologians have
mused over these questions and Christian scholars disagree over the answers, but in the
raising of them with students, they are led beyond the ‘how’ of History into the areas that
are of eternal significance. The answers you, your faculty and school give to these
questions will determine the formative routines and rituals of both the subject and your
classroom. Please note, there are no right or wrong answers necessarily to these
questions but in the very exploration of them lie possibilities for students to engage with
significant formative aspects of the subject.


In what direction is History moving?



How does a biblical lens for viewing the world and the course of history differ
from other lenses?



How does an understanding of history as literature affect our study of the
subject?



What is the relationship between history, objectivity, truth and reality?



How should we choose what to explore in history?

If the rituals and routines of History are to be evaluated for their support of the Anglican
story, it is important to consider for inclusion in your teaching program the following
aspects of your subject. Each is replete with History-specific concepts that must also be
carefully considered. The glossary attached to the new Board of Studies History
curriculum is of some help in clarifying these.
1. Nature
2. Links
3. Story
4. Practice
5. History
6. Purpose
20

There are two issues to note as we begin to explore these areas. Firstly, there is
considerable overlap between them. They are not discrete by any means. As presented in
schools, the subject of History appears driven by disparate theories of meaning-making;
and these appear in each aspect of our survey. Secondly, teaching with integrity in an
Anglican school requires us to explore and open up the issues for consideration, not
impose an artificial set of answers that we expect to be received passively. We must not
abuse our authority as teachers or the personhood of students by denying them their
right of choice and articulation of their position. They must feel safe by being treated
respectfully and having their position acknowledged. A demonstration of the implications
of holding certain approaches to the key questions is likely to have the most formative
influence on our students.

Exploring this aspect of History will help students to develop an answer to Question
One: ‘In what direction is History moving?’
Speculative philosophers of History consider the content of human History 'to see in what
sense it is as a whole meaningful and explicable'.26 They seek to explore the possibility of a
single unfolding story. Analytic philosophers of History examine History as a discipline that
discovers and understands the past.27 They seek to explore the ways the discipline
develops its knowledge, seeking to support the validity of historical methods. For the
purposes of teaching History in an Anglican school, we can benefit from both streams and
the Christian faith in turn has much to contribute to both approaches.
Ronald Wells defines History as 'the study of humans and time, of humans changing over
time,' (2012). Others talk of History as a continuum of past, present and future. The
association of history with time is not contested, but the assertion that history might have
direction, meaning and purpose is strongly contested. A biblical view is that these three
terms are integrally related: history has a starting point and it has an end point,
sometimes referred to as a ‘telos’ and that this ‘end-point’ is what gives it purpose and
meaning. This is at odds, of course, with the cyclical approach to History of classic
civilisations and Hinduism. It also contrasts with the nihilistic view of human history as ‘an
episode between two oblivions.’ 28
In rejecting a cyclical view of history, Christians have asserted that history moves in a
linear or ‘straight-line.’ This is not to deny the potential for repeatable events in History.
26
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However Progressive philosophers seized on a distorted version of linearity to argue that
‘history is all about progress.’ The ‘linear’ answer is somewhat simplistic, however. A
description of God’s plan for his creation, culminating in Christ’s return and the creation
of a new heaven and a new earth (Revelation 21) is a more accurate representation of the
truth. In this version of linear History, we are in ‘the age of the already and the not yet’
according to James Sire.29
In this age, can we see in historical events and movements the ‘push-back’ of God? Can
we say with confidence that He continually acts to push back the force of evil? C.S. Lewis'
definition of History as ‘a story written by the finger of God’ would suggest that we
possibly can. Noel Weeks states:
‘I think there is therefore a call for subjecting human acts to criticism and also trying
to discern the pattern in God’s providential ordering of human acts.’ 30
Given that it has been a challenge for Christian historians for some time, teachers in
Anglican schools might have some sympathy for the view of providentialists in wishing to
insert God in the curriculum by this means.
However, while it may be valid over the full course of human history, it would be unwise
to single out any one particular event as an example of God’s providence. Keith Sewell
warns us against failing ‘to recognise that if God providentially orders all things, then
providential ordering cannot constitute an adequate explanation of any one thing in
particular’31 Gibbons’ answer to this dilemma was to confine God’s providence to the
‘primary cause’ box and to conceptualise History as an examination of ‘secondary causes.’
Recognising the danger of potentially assigning to God the works of man, in the same
essay, Geoff Wilson takes a compromise road. We can, in line with the first part of Weeks’
call, bring to History a normative approach, recognising good and evil in human action
according to biblical standards. This places the focus firmly back on human responsibility
for culture-making and conceptualises History as a human response to God and His
creation.
However, lest we are tempted to triumphalism in such a project, James Sire reminds us of
the essence of History. If we hold that Jesus Christ, Creator, Sustainer and Redeemer, is
the ultimate meaning of all History, then as disciples, History means: ‘Christ and his
church are engaged in embodying the values of the kingdom of God in such a way that
suffering will become a way of life.’ Further, ‘Philippians 2 affirms a philosophy of history
in which renunciation and suffering are meaningful, the only view of history that is worthy
29
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of belief.’32 This is a thought-provoking claim and quite at odds with what Sire calls our
current Christian obsession with direction in History. We are confronted with the
unbiblical nature of our tendency to feel (with Whig historians) that progress towards a
comfortable Western lifestyle is a valid goal of history and that anything that promotes
this can be judged as ‘good.’33 A record of human cultural response, an understanding of
life as renunciation and suffering, a story of God’s providence: History can be seen as all of
these. The challenge is to enliven our delivery of curriculum with such understandings.

1. When introducing ‘What is History?’ to students ensure you go beyond skills into
different conceptualisations and uses of History from a biblical perspective.
2. Purposefully address the concepts of the syllabus, demonstrating that History is not a
set of isolated facts but a selection, arranged, interpreted and generalised to be
meaningful through the perspective of a valuing human being.
3. If choosing the Indian depth study, explore the impact of a complex, cyclical view of life
on the history of the sub-continent. Contrast it (fairly) with a Christian linear view of
History, including the telos of time.

Exploring this aspect of History will help students to develop an answer to Question
Two: ‘How does a biblical lens for viewing the world and the course of History differ
from other lenses?’
The lens though which people view the world will also be the lens through which they
view History. This applies as much to teachers as it does to their students and their
parents. This is not something peculiar to History but given the domain within which
History is written and studied, it is especially important that teachers and learners alike
are mindful of the worldview that they bring to their interpretation of data. There is no
such thing as a neutral History or historian.
Gwyneth Evans suggests that the Christian History teacher’s starting point is ‘that God is a
wise, powerful, holy, just, good and true God who has created the world and is not only
interested in but intimately involved with it; all things are ordained at the beginning of
human existence and right through the panorama of history. The world was created in
time; man fell into sin: God prepared for the coming of the Redeemer, who was born,
lived and died and rose again, so that human beings might enjoy everlasting fellowship
with Him. As the Architect, Creator and Sustainer of nations and individuals His purpose in
32
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human history is that man should seek Him. He is sovereign over the universe and
providentially cares for His creation and works out His purpose for every person and every
nation in the unfolding of history.’ (2001).
This lens is quite different to that of the Marxist who believes that human progress is
created by man as he labours to satisfy his basic needs and History is therefore based
around historical materialism. Marxism sees History as a class struggle. The New Age
movement sees History as a pattern of cycles and follows a cyclical paradigm of societies
rising and falling. The belief is that there is nothing new to witness in the past or to come.
The Historicist views cultures as moulded by History and the historian’s task is to
understand these cultures through empathy. The Progressive sees people as the sole
agents of history. According to one of its leading exponents, Condorcet, ‘man is
emancipated from his shackles , released from the empire of fate and from that of the
enemies of progress, advancing with a sure and firm step along the path of truth, virtue
and happiness'.
Postmodern philosophies reject metanarratives and grassroots solutions and overemphasise experience-based content. Certainty is absent. Philosophies and ideals are
seen as truth and man is seen as being responsible for his own destiny. In our postmodern
stew of cultural rootlessness, moral relativism, religious pluralism and social
disintegration, many contemporary historians are questioning whether there is such a
thing as a fact.
In the face of such philosophies it is important to note the links between Biblical Studies
and History. The most obvious ones in relation to the biblical text and the historicity of
Jesus are referred to elsewhere. However, the most foundational of beliefs have a huge
impact on History and should be linked in practical ways in the curriculum offering of
Anglican schools. For example, believing that humans are created beings who image God
implies that all human experience is meaningful, that we are not just cogs in a
deterministic, evolutionary machine. However, to know that we are also fallen beings,
capable of terrible evil, will prepare us for what we find in the History of the world and
what we will seek to understand. Students of History in an Anglican school also have a
clear basis for evaluating the actions of humankind in History.
In the other great area of foundational belief, Anglican schools affirm in their Biblical
Studies courses that time rests on the foundation of eternity; that humankind does not
teeter on the brink of infinite chaos of yesterday or tomorrow. In fact, the whole universe
is moving towards renewal by its Creator, so we can say that it is the future which dictates
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the shape of the past in Christian perspectives on History.34 We know the meaning of
History because of its linear movement towards the return of Jesus Christ.
Other writers have sought to link History with Science and thereby indicate the worldview
that is desirable for the pursuit if History. S. L. Jaki states,
'Science and historiography are but different types of a causal and rationally
confident probing into the space time matrix in which external events run their
irrevocable courses.'35
If History shares to some extent the cause-effect paradigm of Science, then what Lemon
calls "blind circularity" must be eliminated as a worldview to accept that progress in both
disciplines is possible. So too is a belief which is soundly Christian in the value of human
life and the significance of human action on this earth. An other-worldly attitude will not
encourage the practice of History.
History of course plays an important role in every discipline that should be explored
within the study of that particular school subject. It has very close links in particular to the
study of literature, as it occupies a place as a particular genre. Great History does indeed
qualify for such a position, as we will see in the following section.

1. Consider the Christian belief in the value of human life and work as a foundation for the
study of History. Incorporate it into one of the depth studies.
2. Include a brief consideration of Creation as part of the pre-History of Stage 4 Ancient
Civilisations.

Exploring this aspect of History will help students to develop an answer to Question
Three: ‘How does an understanding of History as a narrative literature affect our study
of the subject?’
Simon Schama, when Professor of History at Harvard, despaired over the lack of drama
and significance in late 20th century versions of History.
‘Things are just as bad in the high schools, where students sit stupefied over world
history textbooks the size of telephone directories and about as thrilling to read.
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Entirely missing from these productions are the great narratives of history, written
by a single hand or at most a pair, capable of stirring the imagination, feeding the
immense hunger for historical drama latent in nearly every young mind.’36
For the last twenty years he has laboured (mostly on our TV screens) to remedy that
defect. Teachers in Anglican schools can do no less, for we claim to have a ‘great
narrative’ that has an historical basis. God is an interventionist God, not a disinterested
watchmaker with the universe as his distant product. In particular, the historical existence
of the man Jesus Christ is uncontestable. What is contestable is His status as God
incarnate, the Son of God, by whom and for whom the universe was created. Schama may
want to tap into students’ hunger for story with vivid and imaginative narratives; but how
these sit in relation to the Christian meta-narrative is at issue. He is, however, clearly
indicating the value of History as narrative literature, written by someone with a capacity
to excite the imagination with story.
Of course, it is not just literature and certainly not fictional literature. It must have a
factual basis, albeit told from a particular perspective. We will explore this balance further
in the next section. However, an emphasis on History as narrative literature is sympathetic
to a more nuanced recognition of the role of the individual in History. This must be the
individual in his or her context; but nevertheless the role of the individual in changing the
course of History is an understanding that must be incorporated in the teaching of History
in Anglican schools. The Bible story is one of God’s providence and mankind’s
responsibility in time and place.
Many examples abound, although they may be more notable for their long-term rather
than immediate effect. How many Christian men and women, for instance, have been
inspired by Dietrich Bonhoeffer to social and political action? But of course the preeminent example is that of Jesus Christ Himself. We must not resile from a firm
commitment to the historicity of Jesus, the gospel and the gospel accounts. Here was an
individual in a time and place who changed the course of history more than any other.
The gospel accounts fulfil Schama’s criteria of drama and significance, told by one or two
authors. Belief in the nature and purpose of The Man may be contestable as perspective is
contestable; objective facts about His actions in time and place are not contestable to the
same degree. For the sake of the development of a coherent historical perspective, we
may need to integrate Bible-based History with that of the syllabus. The historicity of
Jesus must not be seen as inhabiting a different, divorced category.
It is worth noting at this point that some of the stories told by History are questionable,
arising as they do from worldviews that are unrefined or incoherent. Conflict and change,
for example, have been organising concepts for the study of History in schools. However,
36
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Christian historians such as Mark Hutchison regard these as myths. He claims social
interaction is the reality that leads to conflict or change and thus where the focus should
be in writing and studying History. Concepts of conflict and change are heavily loaded
with assumptions about the nature of the world, including a telos.
The role of the individual can also be seen in that other aspect of History’s story that has
gone out of favour somewhat, that of Church History. Ian Breward sees multiple reasons
for studying it, as it gives an unsentimental account of God and His workings in History
along with a frank display of human nature. This may be one way of recognising God’s
providential hand on History, as referred to earlier. It may also be a way of recognising the
History of non-elite groups of people and underrated areas of study such as spirituality.
Finally, Lemon strongly supports the conceptualisation of History as narrative. The
selection of facts for the narrative puts into sequence events that may be explicable on
their own, but which the historian makes meaningful by links. The historian demonstrates
how each event 'follows on'. It is cause and effect in light of human response not rigidly
determined by circumstances or events. This then is part of the answer to the story that
History contributes to the Christian metanarrative.

1. In the teaching of Ancient History, the narrative of Jesus Christ as told in the gospels
should be explored as a valid aspect of the History of the Mediterranean.
2. Seek to include some church history from various traditions wherever appropriate in
the syllabus
3. Discuss and clarify the value-laden nature of the concepts used in the History syllabus.

Exploring this aspect of English will help students to develop an answer to Question
Four: ‘What is the relationship between history, objectivity, truth and reality?’
This question goes to the heart of what we understand History and the study of it to be. It
also begs the question of what makes a Christian historian, and by implication a Christian
teacher of History, different from other historians in the way they research, write and
teach History. Christians of course study the same discipline as persons of any faith or
none. In order to have an acceptable dialogue within the profession, all historians need to
examine the same reality. In doing so, historians generally seek to study humans, not God.
However, as we have seen in relation to Question 1, in referring to the nature of History,
some Christian historians have sought to recognise the role of providence in historical
events. As histories become more regional, even tribal, this approach may seem to gain
27

credence. Indeed, as honest Christian historians, we are committed to more than merely
telling the truth in factual terms, we are committed to telling the truth in all its ambiguity
and complexity. This may encourage Christian practitioners to attempt to recognise God’s
hand in human affairs. However, this may be a bridge too far in exercising our
perspective; it may even be presumptuous.
Ronald Wells believes that ‘by changing the focus from history to the historian, Christians
can better understand their role as students of history.’ Historians aim to make sense and
predict, to explore continuity and discontinuity, to generalise and to identify trends and
epochs.37 They must attempt to reconcile the objective reality of study (the past) and the
subjective beliefs they bring to the study of History. But in doing so we will find that the
problem is not presuppositions or bias, but a lack of recognition of the impact of these
subjectivities. We also need a methodology to deal with them in both the writing and
reading of History. This requires creative strategies on the part of the teacher. We must
seek to critically analyse the products of Historians without killing the wonderful narrative
nature of the subject with endless analysis.
However, again, the impact of personal and societal worldview dominates. As Lemon
states, " In order to establish some fact about the past, the historian must go through the
mental process of inferring information from the evidence. This is based on the historian's
understanding of 'the way things are or work' or 'conventional understanding'.38 This is
very reminiscent of the concept of worldview. Although of course the historian must seek
proof to support inferences, History is by its nature limited as to availability of such
resources and bound as well by the selection made by the historian.
The facts of History do not speak for themselves; historians speak for them from an
interpretive framework of the ideas they already hold. However, we need as Christian
teachers to retain a firm conviction that truth about objective reality (the what happened
of History) is at least partly accessible to the human mind, while recognising that we are
always exploring a fallible human interpretation of that reality. Again, Don Carson’s advice
referred to in Chapter One is very relevant. Meaning is apportioned to the objective facts
of History by a perspective-holding being. A list of kings has no real value as History;
whereas a searching account of why England avoided revolution in the 19th century
makes for a rich narrative.

1. Foster an understanding of the relative roles of facts/objectivity
interpretation/perspective, as suggested in the concepts of the syllabus.
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and

2. Strategise to support student exploration of the impact of their culture and worldview
on their own understanding of History.
3. Encourage students to evaluate historical events from multiple perspectives
emphasising Christian care for neighbours, concern for the weak, provision for the poor
and the preservation of just law.

Exploring this aspect of History will help students to develop an answer to Question
Four and Five.
It may seem odd to nominate History as an area for the promotion of our understanding
of the subject ‘History’; but postmodernism has alerted us to the understanding that
every discipline has a history of development in both content and methodology. Many
aspects of this development have been outlined in the previous sections. All reflect the
prevailing worldview of the cultural group which of course has changed over time. Both
speculative and analytical philosophers of History address the History of the subject.
The cyclical view of human events which we noted above was the product of Ancient
Greek thought logically denied that history had a particular direction, purpose or
meaning. Their religion and their philosophy conspired to reduce history to a meaningless
and irrational riddle. Herodotus wrote of the customs and histories of Middle Eastern
cultures which seemed to indicate a shift from a mythopoetic view of the world to a more
rational one, but it was Judeo-Christian monotheism that eroded the idea that nature was
peopled by irascible and often malicious gods. Instead, a single transcendent God who
upholds the cosmos and will bring it to an apocalyptic climax, began to dominate thinking.
With the fall of the Roman Empire, a very present reality for the Christians in the first half
of the fifth century was the problem of meaning and purpose in History. Their faith and
hope in the invincibility of the Roman Empire had been shattered. It was Augustine,
several centuries later, who suggested that the Bible might provide a frame of reference
for a meaningful philosophy of History. Basic to his biblical view of History were his
doctrines of God and creation. ‘It is the sovereign God who created the world, and by his
creation of man brought history into being. In creation God gave meaning and purpose to
the world. It is only in this setting that man can meaningfully interpret and understand
history.’ (Singer, p.28) In these doctrines Augustine rescued historiography from the grip
of the classical concept of determinism which could only render history meaningless and
irrational. However, Augustine's contribution to the discipline was an ambiguous one,
given his emphasis on the good life as one in which a spiritual state of mind is maintained.
29

The city of God may seem to take absolute priority over the earthly city and its concerns
such as the History of humanity.
It was the integration of the Aristotelian corpus with Christian thought by Aquinas that led
to a re-affirmation of temporal thought and therefore History. This was followed by a reperiodising by Renaissance humanists from the BC/AD epochs to Antiquity/Dark or Middle
Ages/Renaissance. The concept of 'movements' was accepted into the discipline as a
"large" phenomenon made up of a collection of events and features exemplifying defining
characteristics.39 Such a human focus resulted in the linking of culture, religion, politics,
class, economics etc into a wholistic picture of a society.
Rousseau in the 18th Century took this towards a "broader, more anthropologically
oriented history of cultures and peoples". Hegel suggested that "a principle underlies
world history which determines its course and displays its meaning", that of 'Geist' or
spirit of the age. By the middle of the 18th Century the scope and general approach of
History that we know today as the Modernist version of the discipline were well
established. There was to be no interjection of the historian's religion, no social or
patriotic biases, no anachronism re the past and no lack of detachment for more recent
History.40
Thus the project begun in the Renaissance drove the discipline. The coming together of a
humanist appreciation of life, attention to bourgeois interests such as economic activity, a
recognition of the otherness of historical societies, the development of an individualistic
spirit and a mild form of cultural relativism came at a time when interest in the resulting
scholarship, would be fed by mass circulation fed by the printing press.
Meanwhile, Christians continued to assert that History moves in a linear or ‘straight-line.’
As seen above, the Christian understanding of progress became corrupted into an
elevation of humankind. Such fine aspirations coincided with the dramatic
industrialisation and technical advances of that century and so seemed valid. The
approach to the study of History reflected modernist beliefs in the eventual dominance of
technology as a tool for mankind to gain absolute power over the environment.
Modernist approaches focused on concepts as a basis for study. Themes such as ‘cause
and effect’ and ‘revolutions’ began to appear as the organising structure for the study and
teaching of History, rather than it being viewed as a comprehensive story of an era.
However, severe challenges to the human progress worldview would come in 20th
century wars and depressions. We have noted above that a linear understanding of
History of necessity suggests a form of 'progress' towards the second coming of Christ and
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the consummation of His kingdom. Postmodernism of the latter half of the 20th Century
brought with it a tendency to meaninglessness and nihilism. Language does not truly
represent reality. Knowledge of reality is always a construct of our multiple contexts.
Truth is radically relative.41 History could only have meaning when seen as conflict
between power groups, or when seen through the eyes of particular marginalised
segments of society. Thus women’s History, black History and social History generally
began to be focused on. All are valuable in developing a comprehensive picture of an era,
but at the same time seemed to support the relativist belief that History was far more
perspective than fact. Generally, concern with the experience of smaller groups and postmodernism's suspicion of meta-narrative eroded attempts to capture a wholistic picture
of an era.
In tandem with postmodern approaches has come a resurgence of approaches that are
inclusive of the faith stance of the historian. If perspective is the dominant emphasis, then
a Christian perspective should find a place at the pluralist table. That is the theory.
However, if Christianity is seen as dominated by white males in a corrupt power
institution, then its perspective is not thought to be valid. Secularism has the tendency to
define what is acceptable in the practice of the discipline as it does in most other
disciplines. In the school syllabus, rather more utilitarian objectives dominate. History is
seen as serving a civic and citizenship purpose, a means of promoting a secularised
pluralist agenda. In the case of the Australian curriculum, the agenda relates to an
understanding of Asia and an appreciation of Aboriginal and Torres Strait Islander History
along with an emphasis on Australian History. Despite government agendas, the syllabus
is still rich with opportunities to explore History as a discipline from a Christian
perspective.

1. Ensure you program for more than an appreciation of the physical environment (ie. This
is how they lived in the Middle Ages). Connect this sociological understanding to deeper
issues of human actions and ideas.
2. Examine Aboriginal History in the context of the prevailing worldview, including the
spiritual nature of people created in the image of God.
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Exploring this aspect of History will help students to develop an answer to Question
Five: 'How should we choose what to explore in History?'
It is what we teach in our History lessons and how and why we go about teaching it that
will contribute to the intellectual, moral and spiritual formation of our students. History is
not simply about the teaching of skills. There are significant periods in History that it is
necessary for students to grasp if they are to see man’s response to his God-given
responsibilities to develop culture. The lens through which we view God, the world and
each of our students will be very influential in any consideration of topics and strategies.
For example, if we view History as a tension between progressive and destructive forces,
between good and evil, then it follows that some periods are more significant than others
for the purposes of study. This is especially so in relation to the roots of our culture seen
as an expression of the spirit of the age.42
Writing about the intellectual formation of students, Walter McDougall, a Pulitzer Prize
winning historian, emphasised the intellectual value of studying history in providing ‘the
grandest vehicle for a vicarious experience’ and invaluable opportunities to ‘train young
minds in the rules of evidence and logic.’ He referred also to its civic function ‘in imparting
a reverence for the values and institutions of the creed or state.’ Thirdly, he asserted that
‘if honestly taught, history is the only academic subject that inspires humility.’ This may
be due to its portrayal of human transience. Each of these could well be described as
components of the good life for which we would want our students formed.
But a biblical view of History, modelled and taught by the teacher and subsequently
internalised by the student, should also instill lifelong routines and rituals of inestimable
value. This of course requires intentionality on the part of the teacher and motivation on
the part of the students. Do we believe that the teaching and study of History in an
Anglican school can shape students’ understanding of God’s redemptive plan for
humankind? Through what and how it is explored is it possible for students to acquire a
deeper appreciation of who God is and what his purpose is for us and the world?
C. Gregg Singer, writing in the late 1970s, encouraged teachers of History to counter the
deep pessimism of disillusioned liberal scholarship and at the same time counter the
abundant optimism of the contemporary humanist view of History. Students need to be
alert to the existential approach which asserts that History has no objective purpose or
meaning since everyone is free to interpret History as she sees fit. Likewise, students need
to realise that History is not a series of haphazard facts occurring without any relationship
42
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to each other. Rather, all events in History either look forward or back to the Incarnation
of Jesus Christ.
Obviously, the Board of Studies Syllabus requires certain objectives to be pursued, certain
content to be explored and certain outcomes to be achieved. There is, nevertheless, still
considerable scope for teachers to make choices. Ideally, they should have a robust
teaching and learning framework with a biblical foundation on which to make these
choices. In other words, where there is scope for discretion, it should be exercised wisely
because it will have a formative impact on students. It is important that the students are
made aware of this framework and the purpose for which they are being asked to explore
particular questions, issues, people or events.
Past events can have no meaning unless there is a coherent framework by which to
interpret them. Several interpretations of events can be offered, including secular,
Marxist, neo-Marxist, women’s and black perspectives. Although as Christians we may be
able to learn from these, the Christian faith also provides a framework. As Christians ‘we
have an insight, based on our familiarity with a biblical understanding of history… which
we should carry out … we cannot honestly remain neutral and uncommitted about it.’
(Edgington and Light, 1995)
Every historian has a point of view and a purpose, and personal beliefs influence both the
selection and interpretation of events, so some partisan selection and interpretation is
inevitable. We need to be honest about our own bias and aware of that of others, and
continually ‘compensate for such tendencies with a degree of detachment… and present a
balanced account of what happened even if it does not readily fit our preconceptions or
prejudices.’ (Marsden, 1975). The problem of distorting History to exalt one’s own
tradition is ever present and integrity is a prerequisite for any historian.
David Hastie43 has detected this sort of distortion in the Australian History Syllabus in its
emphasis on Australian History at the expense of world history. He claims that we cannot
understand such tragedies as the English treatment of Aborigines without understanding
their motivation in the theories of Adam Smith. He was influential in teaching stages of
human cultural evolution, in which hunter-gatherers and nomads such as Aborigines were
low on the evolutionary chain. Christian teachers will want to take the opportunity to
enable their students to question the past and to test the conclusions of others by
understanding the moral and political considerations which motivate them. And this will
often mean giving more global context than is required by the syllabus.
In an era of when our young people embody the paradox of social justice and personal
riches, they surely need to develop such discernment as they decide whose example to
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follow. They can only understand and minister to our world by studying change and
change-makers in their cultural context. Students may also learn through History that they
are personally responsible and able to make significant choices to fulfil their ministry as
God’s culture-makers, His co-workers in Creation.
This leads us to the final point in relation to why students should study History. Students
have a natural interest in story, according to Simon Schama. It is indeed a human
characteristic. But student interest may diverge from that of adults in this area. We need
to select topics wisely that will both stimulate and cater to student interest, within
available resources of course. Thus, by studying History, students may be led to see the
wonderful great narrative of the God who intervenes in History, who has created, actively
sustains and will one day consummate the redemption of His creation.

1. When selecting topics from the syllabus, ensure there is a sequence that demonstrates
development over time in some aspect of culture-making.
2. Ensure that you include topics that empower students to understand the ideas that
made the modern world, such as the Enlightenment or Sexual liberation in the Sixties.
3. Include an exploration where relevant of each aspect of the Christian meta-narrative:
Creation, Fall, Redemption, Consummation. (Note…without moralising or being
presumptuous)
4. Be conscious of the child-centred way the syllabus develops and supplement it with
global perspectives that promote greater understanding of the era or issue K-10.
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Developed from the NSW Syllabus for the Australian Curriculum 2012

An acknowledgement of and response to the Rationale in the Syllabus.

History is a disciplined process of enquiry into the past that helps to explain how people,
events and forces from the past have shaped our world. It allows students to locate and
understand themselves and others in the continuum of human experience up to the present.
Human beings are naturally curious about the past. We seek answers to the question “Who
are we?” and “What has formed and influenced the society in which we live?” by investigating
what has happened in the continuum of time, since the earliest civilisations until the time
before the present. As Christians, we have a unique understanding of the continuum of
eternity, knowing that God has always existed and continues to sustain the world. His
creation of it marked the beginning of human history in time and space. Christians will have
different perspectives of how and when this occurred, but such debate is a matter of faith.
For Christians, History is concerned with the entire sweep of human experience and it places
Jesus at the centre of that experience.
History provides opportunities for students to explore human actions and achievements in a
range of historical contexts. Genesis 1 & 2 clearly directs people to "create culture" - to "fill
the earth and subdue it...to have dominion" - but the Bible also teaches that we live in a fallen
world and that our culture-making is tainted by sin. History can be viewed as the narrative of
man’s acceptance, rejection of, then reconciliation with God. Our actions and achievements
reflect both the heights and the depths of humanity, as we wait to be renewed in the new
creation. Our Biblical perspective helps us to realise that God has always been and will always
be involved in the lives of each successive generation, until the end of time.
Students become aware that history is all around us and that historical information may be
drawn from the physical remains of the past as well as written, visual and oral sources of
evidence. Students will be taught to engage in critical enquiry and historiography, asking
important questions such as "what is history?" and “how has it been recorded over time?”
Students will be challenged to consider the relationship between history, objectivity, truth
and reality. What we know about the past is limited by the information that is available to us
and the context which has shaped an historian’s perspective. Effective source analysis forms a
central component of this course, and students will be asked to consider the key questions of
reliability and usefulness. They will be asked to be critical observers of our past, to consider
how past experiences have shaped our world.
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The study of History from Kindergarten to Year 10 investigates the actions, motives and lifestyles
of people over time, from individual and family members, to local communities expanding to
national and world history contexts. It introduces the idea that History contains many stories and
that there is never only one uncontested version. There are many differing perspectives within a
nation's history and historians may interpret an event differently depending on their point of
view and the sources they have used. We believe the Bible is a valid historical source which tells
the story of the nation of Israel in ancient times, and their exclusive relationship with God. It tells
how God has intervened in human history by sending His son, Jesus, to redeem mankind from
the consequences of their sin. Such an action was planned from the beginning of time. The life,
death and resurrection of Jesus, and the subsequent rise of Christianity, is set within the
historical context of the Roman Empire, and our study of history should acknowledge that the
western world as we know it was founded on Judaeo-Christian principles. God has given us the
skills to ponder why things are the way they are and to investigate the past actions of
generations of people. All should be done with a spirit of humility to respect different points of
view.
The study of History strengthens an appreciation for and understanding of civics and citizenship.
It also provides broader insights into the historical experiences of different cultural groups within
our society and how various groups have struggled for civil rights, for example Aboriginal and
Torres Strait Islander peoples, migrants and women. Christians believe that all people are
created in the image of God and that in Him there is "neither Jew nor Greek, male nor female" that all are equal in his eyes and should be valued as such. It is often Christians who have been
at the forefront of civil rights movements (eg Wilberforce and the abolition of slavery, or Dr
Martin Luther King in the USA). We recognise, however, that the institution of the Church has at
times failed to adequately support those most in need and cultivated power for power’s sake.
Significant moments in History have been as a consequence of – or reaction to - the church using
and abusing its political power and religious influence (eg the Crusades, the inquisition, the
Reformation, the age of religious wars) for the wrong purpose.
History encourages students to develop an understanding of significant historical concepts such
as cause and effect, change and continuity, significance, empathy and contestability. Students
will be challenged to think how viewing the world and the course of history through a Biblical
lens can differ from other lenses.

History as a discipline has its own methods and procedures. It is much more than the simple
presentation of facts and dates from the past. History provides the skills for students to answer
the question "How do we know?" An investigation of an historical issue through a range of
sources can stimulate curiosity and develop problem solving, research and critical thinking. It
develops language specific to the discipline of History and provides opportunities to further
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develop literacy skills. Students learn to critically analyse and interpret sources of evidence in
order to construct reasoned explanations and a rational and informed argument based on
evidence, drawn from the remains of the past. Students engage in research involving traditional
methods and ICT, including evaluating web based sources and using a range of technologies for
historical research and communication.
At RJAS, History will be studied in classrooms which emphasise the importance of relationship,
with lesson material that incorporates ICT, while engaging and challenging learners to think
deeply about their world, how it has come to be at this point in time and their place and purpose
within it.
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Week 11

Week 10

Week 9

Week 8

Week 7

Week 6

Week 5

Week 4

Week 3

Week 2

The Ancient World
Week 1

Term 1
11
Weeks

Overview: The Ancient World: Early Humans and the
Establishment of Ancient Societies (integrated with
Depth Study 1)

Overview: The Ancient World: Key
features of Ancient Societies (integrated
throughout Depth Studies 2 and 3)

Depth Study 1: Investigating the Ancient Past
(including Ancient Australia)

Depth Study 2: The Mediterranean
World – Ancient Egypt or Rome

Outcomes: HT4-1, HT4-5, HT4-6, HT4-8, HT4-9, HT4-10

Outcomes: HT4-2, HT4-3, HT4-6, HT4-9,
HT4-10

Site Studies: The Big Dig Site (excursion); Mungo
National Park (ICT)

Week 9

Week 8

Week 7

Week 6

Week 5

Week 4

Week 3

Week 2

The Ancient World
Week 1

Term 2
9
Weeks

Overview: The Ancient World: Key features of Ancient Societies (integrated throughout Depth
Studies 2 and 3
Depth Study 2: The
Mediterranean World
(continued) – Ancient Egypt

Depth Study 3: The Asian World – Ancient China
Outcomes: HT4-2, HT4-3, HT4-6, HT4-9, HT4-10

Outcomes: HT4-2, HT4-3, HT46, HT4-9, HT4-10

Overview: The Ancient World: Early humans and the establishment of ancient societies (integrated
with Depth Study 1)
Depth Study 1: Investigating the Ancient Past (including Ancient Australia)
Unit description:
The biblical narrative opens with the creation of the world. Since the 1960s, Christians (while
believing in the supremacy of God as Creator) have shared two different viewpoints as to how this
occurred. Some will argue for a literal 7 days as we currently know time (‘Young-Earth’ creationists).
Others (‘Old-Earth’ creationists) will argue that these chapters are an allegory to describe God’s
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creation, and represent an oral creed recited over time until they became a written record in the
first book of the Bible, Genesis. This book is accepted as being written by Moses in about 1800 BC.
The latter view is the position held by most Protestant and Catholic churches, as recognition of the
fossil evidence discovered obvert h the last century. According to the ‘Out of Africa’ theory, about
60,000 years ago modern humans (homo sapiens) began to leave the continent and gradually
spread throughout the world, establishing communities, growing crops and domesticating animals.
The biblical narrative, on the other hand, is firmly located in the region between the Tigris and
Euphrates River (sometimes referred to at the Fertile Crescent) in modern day Iraq, and describe the
spread of civilisation outwards from this point, as a consequence of the dispersion of mankind after
the Tower of Babel.
We begin our exploration of history, by considering what questions we as historians should ask,
when presented with evidence that can be interpreted differently, and what implications this may
have for our thinking and action. What challenges face the historian who wants to investigate the
past?
Inquiry
questions

Teaching and Learning Activities:

Resources:

How do
we know
about the
ancient
past?

Lessons 1-2: What is History?
Agree or disagree?
Pose the following 5 questions to the students, and ask them to either agree or
disagree with the proposition. Have students write on a post-it note the
implications of their position. Display the post-it notes under each proposition.

Coloured
post-it notes

History is what we remember.
History is written by the victors.
History is fiction.
History repeats itself.
History is ‘His’ story.

http://www.
dur.ac.uk/4s
chools/
history/defa
ult.htm

From a biblical perspective, history is the story of mankind’s relationship with God
and one another. It represents the rise and fall of mankind and God’s intervention
in recorded history with the death and resurrection of Jesus. We were created as
relational beings but our relationship with God was broken through sin. God has
acted to redeem mankind from the penalty of sin, and ultimately restore
humanity in the perfected new creation, described in Revelation 21. Christians
view history as linear – it has a distinct beginning and is moving towards an
endpoint, when Jesus will return. Jesus is a historical figure whose existence is
well-documented. Historians over time have tried to separate the Jesus of history
from the Christ of faith.

Timeline
worksheets

How else might individuals view history? How do other religions view history?
What is the outcome of viewing history this way? What statement does is make
about life?
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‘1066 and all
that’

Multiple
choice quiz

Assessment
for/of
learning:

Homework: Interview 5 different people and ask them ‘what is history?. As a
class, collate the answers and try to categorise them under different headings.
Critically analyse the source reading ‘1066 and all that’ – history is what we
remember. Is the writer’s assertion correct? Is history simply about dates and
events?
Create a collaborative definition of history based on the discussion, recognising
and respecting varying points of view. This definition could be revisited at the end
of the semester, to see whether views have changed.
Visit the website: http://www.dur.ac.uk/4schools/History/defualt.htm
There are a number of different activities and games for the students to work
through which test their understanding, particularly the section on timelines.
More able students will be able to work through the information on
Anachronisms, Primary and Secondary Sources and Bias. The relevant section in
the textbook may be more helpful for others, plus the timeline worksheets and
the IWB multiple-choice quiz.
Explain the meaning of BC/AD and why some people now refer to time
denotations as BCE/CE or BP (before present) – what point of view does each
represent?
Lessons 3-4 Where did we come from?
Discuss the issues raised in the unit description. Invite a Christian scientist to
speak about why they believe in God.
Outline the ‘out of Africa’ theory. Have the students predict some of the problems
with this theory. Why has is remained a ‘theory’? Is it alright not to know the
answer?
Watch the first episode of the BBC production ‘Walking with Cavemen’.
http://www.dailymotion.com/video/xkmhsy_bbc-walking-with-cavemen1of4_tech#.UanOh5yFlyg
In small groups, encourage students to discuss their responses to the following
questions. One person is to record responses, and another to present the
different points of view.
1. What assumptions does this episode make? (theory is presented as fact;
fossil evidence is limited, accepts Darwin’s theory of evolution as fact)
2. Is there an alternative point of view presented? Why not? (purpose of
series, perspective of historian)
3. What evidence is actually presented?
4. As a historian, what questions could you ask?
*This task could be differentiated with the use of a graphic organiser. The
different perspective could be represented on ITW using Inspiration.
When was the last time you read a history book? When did you last watch history
on TV? What are the strengths and weaknesses of history as it presented in the
media (either film or television)? Collate responses.
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BBC Walking
with
Cavemen
Episode 1
www.biblica
lcreation.org
.uk/origins_
archaeology
Article by
Paul Garner
Graphic
organiser

Lessons 5-6 What do archaeologists do?
Archaeologists study past cultures through artefacts/ Artefacts are objects made,
used, or changed by humans. They include pottery, coinage, art, iconography,
writing and tools. Watch the clip:
http://www.bbc.co.uk/learningzone/clips/what-do-archaeologists-do/3346.html
Visit the links to the BBC website to examine some of the techniques used by
archaeologists, including the examination of human remains and carbon dating.
Consider also typological dating and historical dating (eg. King lists). What are
some of the problems facing archaeologists in their work?
http://www.bbc.co.uk/history/ancient/archaeology/human_remains_01.shtml#t
wo
http://www.bbc.co.uk/history/ancient/archaeology/carbon_dating_01.shtml#two
http://www.portaltothepast.com/content/topics/archaeology/archaeology-itsnature-and-aims
How do science and archaeology work together?
Stratigraphy is the study of layers. CT scans of Tutankhamen’s mummy.
Information from Pompeii – how did people die?
The importance of evidence – the problem of bias
There are different types of evidence. Historians rely on written and
archaeological sources of evidence. Written sources are sometimes based on oral
tradition. The issue of bias is important – some will say that all sources are biased.
In the Enlightenment period, the writers of the gospels (Matthew, Mark, Luke and
John) were considered to be biased. Why would that be so? Is bias a ‘bad’ thing?
Complete the worksheet on bias and analysing sources.
Use the PowerPoint to be a historical detective. What conclusions can you draw
from what was found in the backpack?
When looking at the evidence, objectivity is important. Can historians be
objective? It is an important value that historians seek objective truth using
evidence.
Where
and why
did the
earliest
societies
develop?

Lessons 7-9 What is the evidence for the development of ancient societies?
If history is a study in relationships, then community becomes a significant
expression of those relationships. From the earliest times we know that people
chose to dwell together, rather than in isolation. They made dwelling places, and
created culture as an expression of relationship. Religious belief is a significant
aspect of culture-making.
For Christians, this culture-making has been tainted by sin, and the evidence for
that is found in Genesis 3-11. Selfishness, ambition, power and greed destroy the
perfection of Eden. Our imperfection continues to have a significant impact on
mankind’s relationship with one another (on a personal, local, national and
international level) and ultimately, with God.
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http://bama
.ua.edu/~ala
arch/Whatis
archaeology
/index.htm

Note the
game on
this site.
Portal to the
Past website
www.bbc.co
.uk
Visit the Big
Dig Site to
see archaeologists in
action.
PowerPoint

Genesis 9:32-11:9 gives an account on the spread of settlement east from
Babylonia after the great flood. Why did early societies develop in this region?
Watch the 1944 film clip Cradle of Creation – what view of the ancient world is
being presented? What is significant about the time the documentary was made?
http://aso.gov.au/titles/documentaries/cradle-of-creation/clip2/
Archaeological evidence.
http://asiaeducation.edu.au/curriculum_resources/arts_cr/year_78_images)of_angkor/year_7-8_angkor_wat_bas_relief_landing_page.html
Ethiopia British Museum presentation
Issues of conservation and preservation
Lessons 10-11 Ancient Australia
http://australianmuseum.net.au/The-spread-of-people-to-Australia/
http://www.scootle.edu.au/ec/viewing/R11737/index.html
Presentation on sources for Ancient Australia
What do the sources reveal about Australia’s ancient past?
Issues of conservation and preservation.
http://www.australiangeographic.com.au/journal/new-threats-to-worlds-largestcollection-of-rock-art-aboriginal.htm
Lessons 12-13 Lake Mungo Virtual site study
Lake Mungo is an Australian site that has preserved the heritage of Aboriginal
people in this region. Visit the website
http://www.visitmungo.com.au/understand
Listen to the local Aboriginal elders speak about Mungo, and organise students
into small groups to investigate aspects of the information contained on this site.

Pictures
from Lake
Mungo
http://www.
visitmungo.c
om.au/unde
rstand

What do you know now that you didn’t know before? How does investigating this
website help you better understand the heritage of Aboriginal people? What
questions does it raise?
What are
some of
the great
mysteries
or
controver
sies of
history?
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Lessons 14-17
History Mysteries – Narrabeen Man and Tollund Man – practical investigations
using source material. See booklet.

Investigatio
n booklets.

Lesson 18 – Drawing conclusions
st
In the 21 century, the study of history has become more democratic, but also
more humanistic. For this reason, the history of mankind is worth investigating on
many levels. More people write history, and ‘new’ histories are being written all
the time. What is the difference between history that is centred on God, and

Http://www
.wordle.net

history that focusses solely on man? Does a study of history answer the question,
‘Why are we here?’
Humans can and do make history, but we are not perfect. What impact has this
had on the world?
Positions and perspectives can always be challenged (the idea of contestability),
but Christians believe there is a point when history will come to an end. For us,
this is what gives the study of history meaning and purpose. What we make of and
contribute to the world until that point is of enormous significance. How do we go
about ‘creating culture’ in our world?
Create your own Wordle http://www.wordle.net to remind you of the key terms
used in this unit. Hint: the more times you type a word, the bigger it will be. What
knowledge is most important to you?

Imagine you manage a company which offers people the opportunity to travel through time.
Create a tourist brochure to advertise a site from the ancient past which is considered to be of
historical significance.
1. Give your company a name.
2. Select an ancient site – Akrotiri, Pompeii, the Pharos Lighthouse, Angkor Wat,
Teotihuacan, Lake Mungo.
3. Include a map of the site’s location.
4. Indicate the time period of the visit, and why you have chosen this point in time.
5. Explain some of the significant features of this site.
6. Outline the dos and don’ts of visiting this site.
7. Write a brief explanation of why it is important to preserve and conserve archaeological
and historical remains.
Use MS Publisher or other publishing software to prepare your brochure.
J. Clay Richard Johnson Anglican School 2013
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The following references are worth following up for their engagement with issues in this area.
Bebbington, D. Patterns in History, Apollos, 1979
Edgington and Light. Teaching History: A Christian Perspective on the National Curriculum,
Association of Christian Teachers, St Albans, 1995 Evans, G. The Teaching of History: a Biblical
Perspective, 2001
Lemon, M. C. Philosophy of History, Routledge, 2003
Lewis, C. S. The Abolition of Man, Macmillan, 1947
McIntire, C. T. (Ed.) God, History and Historians: Modern Christian Views of History, Oxford
University Press, 1977 McIntire, C.T., Wells R. History and Historical Understanding, Eerdmans, 1984
Marsden, G. The Outrageous Idea of Christian Scholarship, Oxford University Press, 1997 Marsden,
G. M. and Roberts F. (Eds) A Christian Perspective for the Teaching of History, Eerdmans, 1975 Noll,
Mark A. Turning Points, Inter-Varsity Press, 1997
Packer, J. I. 131 Christians Everyone Should Know, Holman Reference, 2000. Singer C. G. The
Problem of Historical Interpretation in North G (Ed.) Foundations of Christian Scholarship: Essays in
the Van Til Perspective, Ross House Books 1979 Wells R. (Ed.) History and the Christian Historian,
Eerdmans, 1998
Wells R. (Ed.) History through the eyes of Faith, Harper One, N.Y. 2012
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